Leidsagnarnam

(formative assessment)

Hvad er pad? Kostir og gallar
Ivar Rafn Jénsson

Erindi 4 sumarnamskeidi félagstredikennara




Reynsla
Tilgangur namsmats

Hvad er leidsagnarnam?

Endurgjofin + verkefni

Kostir og gallar vid leidsagnarnam
Lokamat vs leidsagnarnam

Umrzedur




Min reynsla

* Reynsla af olikr1 namsmatsmenningu

- ° Hefdbundid naimsmat (hvad sem pad pydir) - ahersla lokamat (summative assessment)

* Ytirlyst stefna um leidsagnarnam (formative assessment)

* Hver er reynslan ykkar?




verkefni

Hver er tilgangur namsmats?

I pagu hvers er namsmat?

Hver 2 20 framkvaema namsmatid?




vao et leiésagnamém?




Leidsagnarnam / namsmat { pagu nams
(formative assessment / assessment for learning)

* “Er samofio kennslunni og framkvaemt { peim tilgangi ad baxta ndm og
kennsin. Namsmat er leidsagnarnam ef upplysingar ur matinu eru
notadar til ad studla ad nam: og adlaga kennsluna ad pirfum nemandans”

(Black og Wiliam, 1998).

* Motand: - formative .... baed1 nemandinn og kennarinn fai peer
upplysingar sem part til ad mdta kennsluna og namio til ad geta bruad
betur bilid 4 milli pess hvar nemandinn stendur og hvert hann stefnir 1
naminu.
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A0 veita endurgjof

— Prju lykilatridi sem nemandinn/kennarinn parf ad hafa { huga:

Sk

Ge

¢« 1. Huert stetnir nemandinn? (feed up)
2 Huyar er nemandinn staddur nuna? (feed-back)
3. Hpyernig kemst hann afram? (feed forward)




Influence Effect Size Source of Influence

Feedback 1.13 Teacher
Students prior cognitive ability 1.04 Student
Instructional quality 1.00 Teacher
Direct instruction 82 Teacher
Remediation/feedback .65 Teacher N |
Students disposition to learn .61 Student 1 2 f !
Class environment 56 Teacher ur g] O I
Challenge of Goals D2 Teacher |
Peer tutoring 50 Teacher |
_ Mastery learning S0 Teacher |
Parent involvement 46 Home
Homework 43 Teacher (
I Teacher Style 42 Teacher \meta
q _Questioning 41 Teacher]
Peer effects 38 Peers
Advance organisers 37 Teacher
Simulation & games 34 Teacher
Computer-assisted 31 Teacher
Testing .30 Teacher
Instructional media .30 Teacher
Aims & policy of the school .24 School
Affective attributes of students .24 Student
Physical attributes of students 21 Student
Programmed instruction .18 Teacher
Ability grouping 18 School
Audio-visual aids .16 Teacher
Individualisation 14 Teacher
Finances/money A2 School
Behavioural objectives 12 Teacher
Team teaching .06 Teacher
e Physical attributes (e.g., class size) -.05 School ' ——
Television -.12 Home

Retention _ 15 wchonl



Endurgjotin

Spurningin: Hver sé besta leidin til a0 gefa endurgjof

. er merkingarlaus (Wiliam, 2013)

Vidbrogd nemandans vid I umfangsmikilli rannsékn kom { 1jés ad
endurgjof eiga vera i forgrunni 38 % tilvika hafdi endurgjofin neikvaed ahrif?
Huernig gat pad verio?

(Kluger and Denisi, 1996)




,, L he question “What kind of feedback 1s best?” is meaningless,
because while a particular kind of feedback might make one student
work harder, it might cause another student to give up. First, knowing
the students allows the teacher to make better judgments about when to
push each student and when to back off. Second, when students trust
the teacher, they are more likely to accept the feedback and act on it.

(Wiliam, 2013).




Endurgjof sem virkar

Too often, the feedback given is unrelated to achieving success on critical dimensions of the goal. For
Er o example, students are given feedback on presentation, spelling, and quantity in
writing when the criteria for success require, say, “creating mood in a story.” Such

Beir] feedback is not effective in reducing the gap relating to the intention of creating
199¢mood (Hattie og Timpetley, 2007).

Pegar markmid eru vel skyr og vel skilgreind — ekki of almenn

* Styra athyglinni og audveldara er ad tengja endurgjofina vido markmidid (Hattie og
Timperley, 2007)

Stydur vi0 ‘self-regulation learning” (Zimmerman og Schunk)

*  Abyrgdin fard yfir til nemandans (4 sama hatt dregur endurgjéf ur frammistédu ef hin 4
einhvern hatt dregur ar abyrgd) ... sbr. demi ad framan




,,Gallar® vi0 lei0sagnarnam

Kennarinn parf ad breyta (syn sinni) kennslunni

Ytri krofur um gagnsel og areidanleika togast a vio kennslufradilega nalgun (Bailey og Garner., 2010)
* Endurgjof fyrir nemandann eda ... ?
*  Tilhneiging { b4 att 20 endurejof verdi stdlud
*  Prasakennd endurgiof (,vel gert ..., Flott hiz pér®)
Skortur 4 tima og adstodu til a0 proa leidsagnarnam afram
*  Storir hopar
Nemendur hafa tilhneigingu til a0 leggja meiri aherslu 4 einkunnina en endurgjofina (t.d. umségn)

Leidsagnarnam ruglad vid “simat”




The garden analogy

fwe think of — = —*=em= == =it . . _
Graduates in the workforce will not in general be taking

Summative - " . . : 2r hand, is the
s ~examinations or writing academic essays. They will be puzzling over 3

process of m ) j plants

important to « What counts as good work and how they will be able to discern whether ecung ther

niseltthis © they are producing it (Boud og Falchikov, 2000)

- ... 1f students are to be encouraged to be lifelong learners, they must be
_ weaned away from any tendency towards over-reliance on the opinions

/ of others(Boud og Falchikov, 2006)




Samanborid vid lokamat (summative

assessment)
Leidsagnarnam Lokamat
. * Samofid kennslunni * Kemur i lok kennslunnar
* Ahersla 4 ferlid * Ahersla 4 afurdina

* Upplysingar notadar til ad adlaga * Upplysingar notadar til ad stadfesta
kennsluna ad porfum nemenda a0 nam hafi att sér stad




Umhugsunarveroir punktar ur rannsoknum

Of mikid reitt siga “tekninavid
namsmat frekar

en skilninginn .. (Hayward, 2015)

the teacher does not give the students time to work
with the feedback received, nor to follow up the feedback

| given (Gamlem og Smith, 2013). e
teachers seem to embellish the quality,

and the usefulness of feedback in when
Students talk about the received feedback as something

that 1s completed (Gamlen and Smith, 2013)

compared to students experience (Havnes et al. 2012).

"neiging { pa att ad

Perrenoud (1998) notes, “...feedback given to pupils in class is sl o g S Al

like so many bottles thrown

out to the sea. No one can be sure that the message

they contain will one day find a receiver” (p87). a a0 setja prounarverkefni af stad ...
eftirfylonin litil



Wiliam (2016)

* Moreover, in education, “What works?” is rarely the right question, because

* everything works somewhere, and
* nothing works everywhere, which is why
* 1n education, the right question 1s, “Under what conditions does this workr?”

(Wiliam, 2016)

* The most important single factor influencing learning 1s what the learner
already knows. Ascertain this and teach him accordingly” (Ausubel, 1968, p.
Vi)
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